Good visualizations link perceptual cues to relevant information. Consider the argument diagram in Fig. 1 (see p. 4). The text in this diagram shows a standpoint on top, arguments in favor and against this standpoint, as well as supports and rebuttals of arguments in boxes. Color is used to differentiate between arguments in favor and against the statement, lines are used to show how arguments are related, and location is used to indicate order and importance of arguments. These perceptual cues likely contribute to the comprehensibility of the diagram, at least when applied well. As Scheuer et al. put it: "the quality and readability of argument diagrams depends on how skillfully users organize and spatially arrange information." In other words, although the text is necessary in order to understand what the argument is about, the benefit of argument diagrams compared to an argumentative text may lie precisely in its perceptual cues. Although the theoretical benefits of argument diagrams mentioned by researchers do not specifically address perceptual cues, they seem to be important….
The problem is that we do not know whether perceptual cues aid comprehension of argument diagrams. We do not know which features are important in argument diagrams, nor do we know how and when people use them to construct or interpret argument diagrams. Ì
In the remainder of this article, we discuss the results of two Electronic portfolios, or simply e-portfolios, have become a common practice in higher education….
[T]his study describes an integrated learning environment that combines a teaching practice model, described below, with web-based technology to aid in developing preservice teachers' reflective thinking skills. The e-portfolio software was designed and developed to support this teaching practice model that has been integrated into preservice teachers' practicum course experience. This study evaluates the effectiveness of this integrated learning environment with respect to the development of preservice teachers' reflective thinking skills. It also investigates the role of feedback instructions and the usability of this new portfolio software. More specifically, the purpose of this study was to examine: (a) the nature and frequency of reflective thinking indicators preservice teachers demonstrated using the new system, (b) whether there was a significant improvement in the number of high-level reflective thinking indicators over time, (c) whether the use of different feedback prompts influenced the number of high-level reflective thinking indicators, and (d) the usability of the eportfolio software developed. Ì Motivated by the findings from the literature and our experience with several e-portfolio tools, the purpose of this study was to develop an integrated learning environment that combines a teaching practice model with web-based technology in the service of developing preservice teachers' reflective thinking skills. This technology-enhanced learning environment-a combination of newly developed web-based portfolio software and its accompanying teaching practice model-was named the BOUNCE System.
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Because the system was designed to improve preservice teachers' reflective thinking skills, the effectiveness of the BOUNCE System was investigated by identifying and comparing the types of reflective indicators demonstrated by preservice teachers in two different data points (in the first and the second reflective cycle). Furthermore, this study also focused on the role of feedback instructions and the usability of this new portfolio software. Ì Reflection is a multidimensional sophisticated concept to characterize. Thus, both teaching and evaluating reflective thinking are challenges for teacher educators. The BOUNCE System portrays a technology-based learning environment suited for pedagogy of reflection. Moreover, reflective thinking indicators can be used to evaluate the reflective thinking development of preservice teachers. Researchers may examine whether reflective thinking indicators are useful in characterizing their data in different contexts and suggest revisions to them.
It is theorized that teachers go through a set of reflective thinking processes and levels. However, the progression is not necessarily linear…. Researchers also argue that reflective thinking influences the development of pedagogical content knowledge and self-efficacy beliefs. Go to the AECT homepage for your copy. 
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studies of argument diagrams in which (i) arguments (for and against) are represented, that are (ii) produced and perceived by novices using self-styled visualization techniques, and (iii) that are aimed to convince the audience of a certain point of view. In study 1, we take the production perspective: How do people use and produce space, graphical and textual cues to express their argumentative position in an argument diagram? In study 2, we take the perception perspective: How do others interpret these cues in an attempt to read off the argumentative position? In our production study, we saw that the framework of primary metaphors, Gestalt principles and cultural conventions enables us to shed light on what lay-people do when asked to spontaneously create a for or against argument diagram. All but one producer created some kind of graphic display, most of them having a well-formed shape. In squares, they used a left-right or top-down structure, and in circles, they started in the middle. Most of the producers use spatial cues to put similar arguments together following the Gestalt law of proximity; in square-shaped diagrams they position the arguments of their own position in accordance with their writing experiences (from left to right and top to bottom). They use arrows to point to their standpoint, and more often use boxes to highlight their own arguments….
In our perception study, we were not surprised to find that participants use text (if available) to interpret the diagram. After all, participants have to judge an argument, and therefore the content of the arguments is important.
Pack your bags, grab your plane tickets, and join your colleagues in Las Vegas. The 2016 AECT International Convention kicks off on October 17 with a full day of workshops.
There will be opportunities to meet colleagues, share ideas, and network galore throughout the convention. You won't want to miss the first general session on Tuesday at 3:45 p.m., presented by Cirque du Soleil on technology and training. Prepare to be wowed! Wednesday's general session is on technology and inquiry at 4:45 p.m., and Thursday's includes the AECT membership meeting and foundation awards.
Evenings are all free for you. Plan to explore the multifaceted sights and sounds of Las Vegas. The world-famous "Strip" is yours to stroll to your heart's content.
There's a saying that what happens in Vegas stays in Vegas. We hope that's not the case for you. We're sure you'll want to take home new ideas, new contacts, and new knowledge. We're confident that you will be "Learning from Las Vegas" every day.
Go to the program schedule to get an overview at http://convention2.allacademic.com/one/aect/aect16/ The online program has both search and browse features-and you can create a personal schedule to help you get where you want to be at the right time.
Convention Time!

Westgate Resort and Casino, a Las Vegas landmark.
Site of the 2016 AECT International Convention.
